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CHAPTER I 
THE PROBLEM 
1. Statement of the Problem 
This study was undertaken to make an analysis of the 
treatment of historical personalities found in ten secondary 
school social studies textbookso It includes an observation 
of the increase and de·erease of sp§.ce allotments, indications 
of a new look in the treatment of personalities and the list 
of teaching aids for personalities in the textbooks. 
2. Justification of the Study 
The changes in curriculum building indicate many 
advantageous ways that a study of biogra_phy "t•rill help in 
11 
the total program. Brown says, 11 Biography has a tremen-
dous, although as yet largely unexplored power to enrich 
p~rsonalityo 11 The experience curriculum and problelll solving 
approach extend intensively into areas that have be$n used 
in limited measures. Frequent mention has been made of the 
extent to which the study of biography can expand the 
1/ Ralph A. and Marian R .. Brown, 11 Biography in the Social 
Studies: Values of Biography, 11 Social Education, (February, 
19.54) 18:68. 
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student's understanding of the world in which he lives. 
11 This is needed today more than ever. 
The power of the study of biography is stated clearly y 
when Smile says,~ 
"Biography of great, but of ~apecially good men 
are most instructive and useful as helps, guides, and 
incentives to others. Some of the best are almost 
equivalent to gospels--teaching high living and 
energetic action for their own and the world's good. 11 
What is the tendency toward these lives that are the 
warp and woof threads of the nation°s foundation? Mudge 
Jj 
states, 
11 It is to keep history human; to do this is to 
emphasize the human traits of the h~storical characters. 
Washington has almost been made a mythological char-
acter by the remote way in which he is presented. 
Present him as he was--vigorous, athletic, high temper, 
but keep it under control--dignified and somewhat 
reserved--keenly interested in the people about him. 11 
The successes and failures o·f these great men give a 
type of technique in problem solvingo Textbooks help to 
~nitiat~ the acquaintance with these great men. In this 
observation, an analysis of the treatment of historical 
personalities as found in ten secondary school social studies 
textbooks_+~.Justified. 
I7 !:9.!·-~· 
. y .Tyrt>.n-E.dwki!ds, The ~ Dictionary of Thoughts, Standard 
Book Company, New York, New York, 1954; P• 5o. 
,.; E. Leigh Mudge, 11 Malcing History Live, 11 Education, (Septem-
ber, 1944) 64:489. 
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3. Scope of the Study 
The study was centered around ten American history 
textbooks on junior and senior high school level, as to 
space allotments, specific data, the special personalities 
that appear in the ten textbooks, and the teaching aids 
indicated. 
I.t was related to two areas of American history, 
namely: 
1. Colonial-Revolutionary Period (.1607-1801) 
2. Global Period (1914-1952) 
The names of 672 personalities were examined--
25 of these were studied intensively. 
CHAPTER II 
REVIEW OF RELATED RESEARCH 
! ~ look toward biograppy.-- There is, at present, 
a new look toward biography. In the past, the political 
aspect was dominantly evident, but today attention and 
sensitiveness lean toward the social and economic aspect. 
Then political, ~ social ~ economical.-- The last 
twenty-five ~ears have witnessed this shift in emphasis in 
the writing of history. James Harvey Robinson built the 
framework in his book, ~ ~ History, for this inter-
pretation. Harry Elmer Barnes popularized this union of 
history and its ancillary studies, giving it the name of 
the 11synthetic school. n Co-equal with this has been a 
period of biographical writing. 
The vestibule to wider horizons permitting biography 
to play its role in causation was made wider by the new 
eclectic conception. 
·Steinberg states that Charles Beard thought the cast-
ing off of determinism in impirical historiography allows 
contemporary historiography to make room for the role of 
personality in history. If history is just a chain of 
causes and individuals, merely atoms in the flow of things, 
-4-
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then students and teachers alike are mere puppets in a 
mechanical play. If, on the other hand, history as an 
actuality is made in. part at least by thought and purpose--
by ideas--then there is room in the world for will, design, 
11 
courage, and action; tor the thinker is the doer. 
Lamartine· agrees with those who believe in a powerful 
histo~y with biography holding its rightful place. He says, 
11History is neither more nor less than biography on a large y 
scale. 11 Henry Johnson sums up the value of biography by 
ll 
saying, 
11 Whatever may be thought of this or that specific 
use of biography or of materials of biography, history 
for schools without emphasis upon the personal element 
is in a large sense as Dr. Sparks suggested that it 
may be for any untrained reader, an empty stage. How-
ever magnificently set, it is lifeless without the 
players. 11 
It is possible to insulate a child's mind against history 
very thoroughly. When personal elements are disregarded 
and it is a mere matter of facts, dates, and chronicles--
these prevent its desired appeal. 
With the element of ~ppeal, history is.sought after 
!Y 
rather than rejected. J. R. Seeley states, 
1. Samuel Steinberg, 'Biography and History., tl· Education, 
April, 1944) 64:4, p. 484. 
'5:1 .TY,ron Edwards, .QE.-. QU., p. 2.5.5. 
2J Ralph A. and Marian R. Brown, , 11 Biography in the Social 
Studies: Values of Biography, 11 Social Education (February, 
19.54) 18:68 .. 
~ Tyron Edwards, .QE. • .Q!!., p. 2.57. 
11History is not, as it was once regarded, 
~~ely as a liberal pursuit in which men found 
wholesome food for the imagination and sympathies, 
but now is a department of serious scientific 
investigation. We study it in the hope of giving 
new precision, definiteness, and sol~ity to the 
principles of political soience. 11 
' ~ !g further readings--~ follow-up ~.--
6 
Library withdrawal cards show biography competing in close 
11 
second with fiction, both for adults and juveniles. 
Movies capitalize on personalities. The life of 
Madame Curie, Woodrow Wilson, Lincoln, Doolittle, and 
others have been depicted. Among the best sellers, biog-
• -. ?:/ 
raphies ra~ exceptionally high. Spirited biographies 
make history live, since events and actions hinge upon 
individuals. History is not a work of biographers for 
'll it is ma~e by the lives of men. 
-. 
As a result, the tender age of hero worship gradually 
shapes itself into a more evaluated understanding of human 
traits. Even the ten year olds want to know about the 
11
-funny 11 things great men d~d; how hard they worked. -They 
0 
will build up a real bond with these men when they realize, 
for instance, that George 1'lashington had di.ffi cul ty with 
-I/ Lillian Eollowell, 11 B1og:raphy for Young People, 11 ~ 
Elementary English Re~iew (October, 1946) 23:262e 
Z/ Ibid., p. 263. 
--
• • 1!' • .. 
11M. Foster, 11 Biography and the Curriculum, 11 Education, 
\October, 1945) 65:110. 
0 
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spelling. Thirteen year olds tend to read everything, 
while fourteens read spotty; however, funnies and human 
interest stories are coming within their orbit of interest. 
y 
Dramatization and participation are important to them for 
they must know the character well to act the part well. J/ 
The mid fifteen year olds are eager and anxious to read. !±! 
The sixteen year olds are mindful of people who contribute 
to their poise and ability to get along with people. With 
an intense interest in human nature their observations are 
.2/ 
sharpened. 
Therefore, these ages begin to appraise personal motives 
of people with a tolerant and perceptive attitude. This in 
turn, enables them to set u~ appreciate, and accept fine §I 
codes of life. 
.. 't ... .. ~ -
Vicarious experience~~ Eeople.--_Biography 
provides vicarious experience which represents ~he major~ty 
of experiences participated. Intrinsic motivation is far 
superior to a~trinsic motivation. With intrinsic motiva-
tion, the adolescents may devot~ themselves with extraordi-
nary persistence ~nd intentness to any matte~ whic~ arouses 
17 Arriola Gasell, YOuth, !£! Years ~ Ten to Sixteen, 
Harper and Brothers, New Yorm., Ne'ti' York, 19.5b, p. 6o. 
2/ Ibid., 
--
P• 203. 
11 !ill·, P• 207 
!±! ~., p. 242. 
~~·~ P• 2.5.5. 
§/ Ibid .. , p. 2.5.5· 
8 
the drive tQ fully explore new things--curiosity. It should 
be the aim of practical educational ~ngineering to make use 
of these findings. There is consolation with motivation 
when a handicapped student learns of Helen Keller 3 John 
11 Milton, and Thomas Edison. . 
2/ 
Manson Van Jennings says,~ 
11 0ne way of making the past real is the study 
of biography in which students learn enough about 
2earned figures of the past to make them living 
personalities. There is danger in overemphasizing 
their contributions.fl 
Boys pus~ up the river with Francis Parkman, or plunge 
into the mountain with Jedediah Smith, or travel by plane, 
car, or craft that they may never own. Girls may travel 
with Ame2ia Earhart or perform with ~Martan Anderson_7. 
Early adolescents seem to rec~pture the fantasies of 
three year old pre-school children; however, live stories 
are turned to for consideration. They visualize themselves 
with the heroes~-performing on the athletic field, falling 
in love or winning a great victory. Compared with others, 
lit'e seems common to them. They often say, "nothing ever 
happens to me. 11 Standing on life's threshold, they avidly 
are absorbing the experiences of others. This ~s their 
'jj 
impressionably.period. 
1 Sidney L. Pressey, :e_sychology __ ~ ~ Ne11r Education, 
Revised) Harper & Brothers, New York, 19~ pp. 422-23~ 
gj Manson Van Jennings, 11 Biograph1cal Materials,n Social 
Education, (October, 1955) 19:6, P• 275· 
J/ Ralph A. and Marian R. Brown, QE_. Clt., P• 67. 
0 
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Brown points out the relationship of social studies 
!I 
to social needs as early as 1939,wbetthesays Chaffee states, 
11 Most adolescents need contact with adults. 
Vicarious contacts with personal ties that appeal 
to adolescents may go tar toward reaching that need. 
They need to look up to a great character. They make 
scrapbooks and other collections of heroes that live 
very close to them. 11 
Brown also states that Al Smith 8s book characters took him 
completely away from the lifeless ambitious characters of y 
his lower Eastside home. 
qompanionship fulfillment.-- It is believed that 
history loses much of its magic and meaning without exten-
sive use of biographical materials, and that nowhere is this 
'Y 
more true than grades seven to twelve. The study of 
biography presents common problems. It is a sign post on 
!±/ 2.1 
the way of life. Hollowell states that Read Smith thought, 
"In a ·period of doubt and skepticism, we need 
solace and stimulus for our soul's sake. _It is a 
blessed relief when we are borne down with discourage-
ment and failure, to turn to records of lives that 
have been lived through and can be looked at in 
perspective,• 
Much can be gained through intimate biographical study. y 
Horlowell sanctions these words when she says;· 
g !£!!., p. 67. 
ZJ 1Ei!!•, P• 67 • 
2.1 ~·' p. 68. 
!±/Ralph Proctor, 11 Lives of Great Men, 11 Nation's ~h.9..21,, 
TJanuary, 1943) 29:49. 
2/ Lillian Hollowell, 11.B1ography for Youn6 People, 81 ~ 
Elementary English Review, (October, 1946} 23:264. 
y ~., p .. 266. 
0 
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IIEvery profession needs heroes, men whose examples 
we can followe lY.h0ever has engaged in scientific re-
search has experienced moments of profound despair, 
when every experiment went wrong or the results could 
not be understoode In such moments, we remember such 
great men as Corpernicus who struggled to create a 
new astronomy; or Galileo who founded a new physics,. 
despite persecutions; or Lauvoisier, the father of 
modern chemist~y, who was beheaded at the time of 
the French Revolution; or Edward Jenner whose vaccine 
saved hundreds of lives .. 11 
To remember such men, renew courage. 
Great men always have great character, whatever moral 
lapses of meanness you find in the records of their career, 
otherwise the genius within would never be converted into 
11 
the deeds which have made them great. 
Interest ~ ~onviction.-- The most important thing 
in the education of children is to get their minds working, 
to stimulate their interest. 11 •••• who thought great 
thoughts, fought great fights, and did great services; how 
and why did they do it; and above all, tell us how we can y 
do the same; and why in the world t'le should not. 11 
Noble L. Garrison feels that the teacher who accepts 
the unified concepts of human nature development is obligated 
to develop the total personality. In the aims of education, 
human relation is first-- 11 respect for humanity .. 11 
'jj 
l7 Ralph A. and Marian R. Brown, Q£. Q!! .. , p. 67 .. 
y Ralph Proctor, .QJ2,. ill•, p. 49. 
1/ Noble Lee Garrison, Improvement 2! Teaching, The Dryden 
Press, New York, New York, 1955, p. 212. 
0 
0 
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Brown states that as far back as 1927, biographical 
studies as a centr~l element of instruction and inspira-
tion in college and secondary schools were found to be 
_!/ ?J 
effective. He further states, 
0It is timely to recogntze that wnen teaching is 
done w~th con~iction, •••• learning is done with 
conviction. Purposeful and functional learning is 
emphasized today. The quality of the educative 
process is strictly the responsibility of those 
who teach. • ••• II 
AEPealing ~ catchl·-- Brown quotes Dargan, Hunt, 
and Carlyle: . 
.v 
"Dargan says, 'Biography has universal appeal t 
while Hun!1says 'Biography brings vitality to history.•~ Carlyle pu~g biography on one of the 
highest levels when he says, 'Biography is tb~ most 
universally and profitable of all reading. 111~ 
Biogranhy 1 s appeal is far above any fiction. It is 
- y 
alive and filled with vitality. 
. . 
Personalities ~problem solvers.-- Frequent mention 
has been made of the extent to which a study of biography 
can expand the stuuents 1 understa~ding of the world in 
11 
which they live. This is needed today more than ever. 
I7 Ralph A. and Marian Ro Brown~ QE. £!!., p. 68. 
y ~·' p. 67. 
ll ill£·' p. 68. 
!!/ !!?19:· , p. 68. 
21 l.lli·, p. 68. 
§I Tryon Edwards, Q.E.. Cit., p. 49 o 
2/ Lillian Hollowell, 2£· £!!., p. 262. 
0 
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11 C., c .. Crawford says, 11 Read the lives of the great men 
of history who have influenced and inspired millions of 
followers." The greatest service that these biographies 
will render, however, is in the lin~ of inspiration or 
the development of the ambition. Reading of Napoleon 
Bonaparte will not make one a great general. The dynamic 
character of the general, the man~ and the inspiration of 
his career may awaken aspirations to avenues of greatness 
2/ 
in a chosen field.-
It is possible that a study toward biography may lead 
to a realization of hopeful understanding. The individual 
is the center of the world. There are no richer clues to 
!I 
the movements of history than personalities.. It appears 
that an intimate acquaintance with given facets of specific 
personalities would be most beneficial. The weight of future 
decisions will rest on the individuals who lived in the 
!±! 
past. 
Even when great men are impersonated, student actors 
must think, as well as look like, the characters that they 
portray" They live for a time the life of the characters, 
I7 Claude o. Crawford, Studying ~ ~Jor Subjects, Univer-
sity of Southern California, Los Angeles, 1930, P• 26?. 
y !J?lg., p •. :267. 
JJ Ralph l'l .. Proctor, .QE.• Qll•, p. 49. 
~Ralph Ao and Marian R. Brown, 9Po Cit., p. 6?o 
0 
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share their struggles, successes ·and failures. Pleasure 
is derived from public approved proper conduct; perhaps 
disapproval of undesirable social conduct. The students 
get proxy experience; sympathyt and understanding. None 
of these must distort life. Only true life experiences 
must be introduced. That is why a special study of 
notable personalities should be the prime objective of 
1/ 
the school.-
In pointing up forms of organization of materials for 
learning, Wesley describes biography as one having a parti-
cular appealing core. He gives no encouragement to the use 
of personal biography, but greatly emphasizes those that 
deal with various activities of importance which were life 
!J 
achievements of the personalities. Steinberg says, 
11 biographic emphasis has also won recognition among educator 
)} 
theorists. 11 No student of education will deny that there 
is great need for something that will take hold of the 
adolescent boy and inspire him with faith in himself and 
. . !±! 
a determination to make the most of his life. 
1/ Kenneth Heato~, The Character EmPhasis in Edu~ati~n, 
University of Chicago Press, 1935, pp. 206=2oS. 
. . 
~.Edgar.B. Wesley and Mary Adams, Teaching Social Stadies 
ln Elementarl Schools, (Revised) De Co Heath and Company, 
Boston, Mass., 1952, P• 219. 
)} Samuel Steinberg, QE.. Cit., p. 485. 
!±/ Wd.lliam Holmes Davis, 11Biography in the SeconClary School, 11 
~ Outlook, (December, 1922) 43:103. 
14 
.. ". 11 
Findings 2! ~ recent research.-- Corey headed a 
group of social studies teachers of the Battle Creek High 
School, in collaboration with a consultant from the Horace 
Mann-Lincoln Institute of School Experimentation of 
Teachers College, Columbia Universityo An attempt was 
?J 
made to test their belief: 
11 If boys and girls can be taught to develop 
a reasoning admiration for outstanding American 
historical personages, they will, to a measureable 
degree, incorporate int.o their own behavior patterns 
some of the outstandingly desirable characteristics 
of these same historic personages • 
•••• The mean of the scores at the beginning of 
the semester was 3.70, with a standard deviation at 
.62. At the end of the semester, the mean was 3.79, 
with a standard deviation of .58 • 
•••• The best evidence we could collect failed 
to support our convictions ••••• Our conclusion is 
that, as learning experiences, such courses cannot 
compare with trying to conduct research on a problem 
of personal concern." 
It was stated that perhaps the limited period of time 
(one semester) and the measuring device used might have 
accounted for the results. 
History simplified.-- Personalities help to make 
history one of the easiest subjects to teach. Because 
children are interested in people, this study is funda-
~/ 
mentally concerned with people. They enrich and make 
1/ Stephen M. Corey, Action Research!£ Improve School 
Practices, Bureau of Publications, Teachers College~ 
Columbia University, New York, 1953~ pp. 61-70. 
5;/ Ibid. 1 P• 61-?0o 
1/ Leigh Mudge, QRo Q!!o, P• 489. 
1.5 
1/ 
more complete the study o~ history.- The study of : y -
biographies present a common problem. The past becomes 
real and lifelike through the study of biographies • 
. 1/ Ralph A. a.nd· .. Marian Ro Brown, .QE. .. ill•, P• 67. 
?:.1 Ra.lph Proct.or, QE.. Cit., p. 49. 
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CHAPTER III 
PROCEDURE OF STUDY 
Selected periods £! studl·=- Two periods were 
selected. The writer chose to call these periods the 
Colonial-Revolutionary (1607-1801) and the Global (1914-
1952). The Colonial-Revolutionary Period covered the 
' 
historical personalities from the birth of the nation as 
a colony to the beginning of Jefferson's administration. 
The Global Period included historical personalities from 
World War I to Eisenhower•a administration. 
Textbooks,~• In making the analysis, the writer chose 
ten secondaryschool social studies textbooks that were 
published during the ten-year period 1945 to 1955. Each 
textbook was examined twic~. First, to enumerate all the 
historical personalities of the two named periods for 
page allotment. Second, to observe the authors• treat-
ment of the personalities that were found in eight or more 
textbooks. 
The following textbooks, arranged in chronological 
order, were analyzed: 
-16-
c 
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Textbooks 
~ American Story 
. 
America, Land of Freedom __ ....,~..;;.;;;.;;;;;;
~ Making 2f 0!:!!:, 
United States 
The American Nati~n 
Yesterdal and Today 
. 
National Governments and 
International RelatiOns 
. 
United States Historz 
Complete United States 
History 
The United States 
~ Country's Storr 
America, Land of 
· Freedom---- --
Authors 
Ruth \'lood Gavian 
& William Hamm 
Gertrude Hartman, 
Charles C. Ball and 
Allen Nevins 
R. o. Hughes 
Rolla M.. Trron, 
Charles B. ingley 
and Frances Moorehouse 
Frank Abb~t M.agruder 
c. Freemont 1'1irt 
Frank D. Whalen and 
Wilson Parkhill 
David Saville Muzzey 
and Horace Kid~er 
Margaret G. Macke~ 
Gertrude Hartman~ 
Charles C. Ball and 
Allen Jievins 
17 
Copyright 
1945 
1946 
1948 
1949 
1950 
1952 
19.53 
19.5.3 
19.54 
19.55 
Special record.-- A special record of the historical 
personalities within the two periods was kept. The indexes 
were ~earched carefully for personalities. After it was 
found that all personalities were not listed in the indexes, 
the general composition of the textbooks was carefu~ly 
investigated. 
Credit was given for each page that contained any 
information on a personality. Some pages contained a few 
lines while others contained paragraphs or a complete page. 
0 
0 
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The ten books contained a total of 672 personalitiesi 
203 of the Colonial-Revolutionary Period and 469 of the 
Global Period. 
Colonial-RevolutionarY-~P.eriod 
1607.:..1801 
Adams, Abigail 
Adams, John 
Adams, Samuel 
Allent Ethan 
Andre , Major 
Andros, Edmund Sir 
Arnold, Benedict 
Awkwright, Richard 
Austin, Stephen 
Bacon, Nathaniel 
Barlow, Joel. 
Barry, John 
Berkely, William Gov. 
Boone, Daniel 
Bradford, William 
Brown, Robert 
Burgoyne Gen. 
Burke, Edmund 
Burr, Aaron 
Byrd, William 
Beverly, William 
Braddock, Gen. Edward 
Bray, Dr. Thomas' 
Brewster, William 
Bryant, W. ·C. 
Beaumarchais, Baron de 
Calvert, Leonard 
Calvert, Cecil 
Calvert, George 
Campbell, George 
Canning, George 
Clark, Elijah 
Clark, George 
Cornwallis, Sir 
Cosby, William 
Cotton, John 
Cutler, Manasseh 
Charles I 
Charles II 
Carver, John . 
Copler, John 
Crampton, Sarri~e~ 
Carroll, Cha~les 
Crawford William 
' 
' 
Dawes, John 
Dawes, Wi1liam 
Deane, Silas 
Dale, Thomas 
Davenp6rt, John 
DeJl"'a.s·se Count 
De~alb, Baron Joha~n 
Dinwiddie Governor 
Dickinson, John 
Duplessis, Joseph 
Edwards, Jonothan 
Ellisworth, Oliver 
Endicott, John 
Ferguson Major 
Fox, Charles 
Fox, George 
Forbes, John 
Franklin, Benjamin 
Frontenac, Louis 
Frederick Great 
Fairfax, Lord 
Freemont, John C. 
Fitch, John 
Fulton_, Robert 
Ferdinand of Orgon 
Gorges, Ferdinando 
Germain, Lord George 
Gibbon, Ogden 
,~ads tone, W. E. 
Galloway, Joseph 
Gist, Christopher 
Gre,y, Robert 
Gates, Gen. Horatio 
Gage, Gen~ Thomas 
George II 
George III 
Gerry, Elbridge 
Gilbert, Humphrey 
Greene, Nathaniel 
Grenville, George 
0 
0 
Hamilton, Alexander 
Hamilton, Andrew 
Hancock, John 
Henry, Patrick 
Hooker, Joseph 
Hopkinson, Francis 
H01:1e , Admiral R. 
Howe, George William 
Hutchinson, Anne 
Hamilton, Henry 
Harrod, James 
Herkmer, Gen. Nicholas 
Hutchinson, Thomas 
Hargreaves, James 
Hale, Nathan 
Hawkins, John 
Henderson~ Richard 
Huntington, Daniel 
James I 
James II 
Jay, John 
Jefferson, Thomas 
Jones, Mary 
Jones, John Paul 
King, Rufus 
Knox, Henry 
Koscuisko 
Lafayette, Marquis de 
Lee, Charles 
Lee, Richard Henry 
Livingston, Robert 
Locke, John 
Louis XIV and Louis XV 
Lincoln, ~enjamin 
Livingston, Philip 
Lee, Arthur 
Luther, Martin 
MP.dison, James 
Mar1on, Francis 
Massasoit 
Mason, George 
Menendez, Pedro 
Macdonough, Lt. Thomas 
Marshall; John 
Mather, Cotton 
Minuit, Peter 
Montogomery, Richard 
Muhlenberg, Frederick 
Morgan, Daniel 
Morris, Govereur 
Morris, Robert 
North Lord 
Nocolette, Jean 
Ogden, H. A. 
Oglethorpe, James 
Otis, James 
Pain~, Thomas 
Peterson, William 
Penn, William 
Peal, Charles 
Pepperell General 
Parker, Capt. 1'lillia.m 
Pocahontas 
Powhatan 
Pinckney, Charles 
Pickens, Andrew 
Pinckney, Thomas 
Pitt, William 
Prescott, William 
Pulaski, Casimir 
Pitcairn, Major 
Putnam, Israel 
Pulitzer, Jo~eph 
Phillip, King 
Pope, Alexander 
Printz, John 
Queen Elizabeth I 
Randolph~ Edmond 
Randolph, John 
Revere, Paul 
Rocha~beau, Jean D. 
Robertson, James 
Roosevelt, Nicholas 
Rolfe, John 
Rutledge, James 
Ridault, J .. 
Saltonstal, Sir Richard 
Shaftesbury, Lord 
Samoset 
Shays, Daniel 
Slater, Samuel 
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0 
0 
Shelby, Isaac 
Schuyler, Philip 
Sevier, John 
Sherman, Roger 
Smith, John 
Stark, John 
Steuben, Baron Von 
Serra, Father 
Squanto 
Stuyvesant, Peter 
Standish, Myles 
Stuart, Gilvert 
Smibert, John 
Tarleton, Bonastre 
Townshend, Charles 
Tocqueville, Alex 
Trumbull, John 
Vergennes, Count de 
I 
Wayne, Anthony 
William of Orange 
Wolfe, J.ames 
Watt, James 
Walpole, Sir Robert 
Washington, George 
''~hi tney, Eli 
Williams, Roger 
Winthrop, John 
Yeardley, George 
Zenger, John Peter 
Global Period 
1914-19.52 
Atkins, Zoe 
Alexander, Halley 
Anderson, Marian 
Acheson, Dean 
Anderson, Sherwooa 
Atlee, Clement 
Akeley, Carl 
Atherton, Gertrude 
Barkley, Allen 
Badgolio, Pietro 
Baruch, Bernard M. 
Bell, Alexander G. 
Belleau, Wood 
Benso.n, Elmer /t. 
Benton, Thomas 
Berlin, Irving 
Bethune, Mary McCleod 
Beveridge, Seno 
Blaine, James G. 
Blanchard, Felix 
Bourke, Margaret White 
Briand, Aristide 
Browder, Earl 
Burban:K, Luther 
Burnes, James 
Bellows, George 
Bleriot, Louis 
Benes, Eduard 
Bevin, Ernest 
Blum, Leon 
Borah, William E. 
Bernhardt, Sarah 
Bennett, Floyd 
Beebe, William 
Beard, Nanial Carter 
Beal, Joseph G. 
Bates, Katherine 
Baird, John 
Byrd, Admiral Richard 
Bryan, William Jennings 
Bryan, Charles 
Bush, C. L. 
Buick, David 
Bennett, James G. 
Bloch, Ernest 
Bradley, Omar 
Bricker, John 
Barnard, Henry 
Baldwin, M. W'. 
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0 
0 
Calvin, D. Leigh 
Cannon, Joseph G. 
Carranza, Venushano 
Carver t Gec:>rge lv. 
Carnegie, Andrew 
Chadwich, George 
Chamberlain, Neville 
Chaplin, Charlie 
Chaing Kai-shek 
Christianden, Pa.rley T. 
Churchill, Sir Winston 
Churchill, Winston 
Clark, J. B. 
Clay, Gen. Lucius 
Clemenceau, George 
Coolidge, Calvin 
Corbett, Harvey 
Cori, Gert1 
Cox, John 
Cramer, Charles F. 
Crothers, Rachel 
Cunnings, R. B. 
Curry, John 
Curtis, Charles 
Chamberlain, Clarence 
Curtiss, Glenn 
Chase, W. M. 
Cleveland, Moses 
Cooper, Jame..s F. 
Clark, Gen. Mr. Mark 
Chaing Kai-shek, Mrs. 
Crane, Stephen 
Curtis, Cyrus H. K. 
Cutler, Manassah 
Cox, James 
Darlan, Admiral Jean 
Daugherty, Barry 
Davis, Glenn 
Davis, Harry 
Dawes, Charles T. 
Debe, Eugene 
DeMille, Cecil B. 
Dempsey, Jack 
Denby, Sen. 
Dewey, Thomas 
Dia~, Parfirio 
Dies, Martin 
Dolliver, Sen. 
Dun bar, .Paul 
Doolittle, James 
Dreiser, Theodore 
Daladier, Eduard 
Dix, Dorothy 
Darling, J. H. 
Devers, Gen. Jacob 
Dulles, John F. 
Durant, W. Co 
Dollin, Cyrus 
Duryear, Charles 
Damrosch, Frank 
Damrosch, Walter 
Pe Lesseps, Ferdinand 
De Gaulle, Charles 
Davis, John 
Drake, E. L. 
Day, Benjamin 
Dewey, John 
Doen1 tz, Admiral 
Dos Passos, John 
Dubinsky, David 
Eastman, Joseph 
Eisenhower, Dwight Do 
Eden, Anthony 
Eisenhower, Milton 
Edison, Thomas Alva 
Eastman, George 
Eads, John B. 
Earhart, Amelia 
Ellsworth, Lincoln 
Edward VIII 
Fall, Albert 
Farley, James 
Ferber, Edna 
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Fitch, Clyde '"' 
Flag, James M ..
Fleming, Phillip 
Foch, Marshall 
Folk, Joseph 
Foote, Arthur 
Ford, Henry 
Ford, Paul 
Forrestal 
Foster, William 
Foster, William z. 
Ferdinand, Francis Arch Duke 
c 
0 
Franco, Francisco 
Frost, Robert 
Fiske, John 
Fitzgerald, Scott 
Field, Rachel 
Forbes, Esther 
Fraser, James 
Finley, Carlos 
Farouk I 
Fairbanks, Charles 
Garner, John 
Gershwin, W. George 
Ginn, Edward 
Glasgow, Ellen 
Glass, Carter 
Gompers, Samuel 
Goethal, G. W. 
Gorgas 
Green, Paul 
Green, William 
Griffith, D. W. 
Gromyko, Andrei 
Groves, Leslie 
Girard, Stephen 
Greeley, Horace 
Garle.nd, Hamlin 
Goebels, Joseph 
Gould, Jay 
Giraud, Henri Honore' 
Ghandhi, Mohandusk 
Haill~,:Selassie 
Halsley, William F. 
Handy, Christopher 
Harding, Preso Warren G. 
Harvey, George 
Hay, John 
Hayes, Roland 
Hays, Will 
Hemingway, Ernest 
Hilliard, George w. 
Hillman, Sidney 
Hitler, Adolph 
Hoffman, Paul G. 
Hood, Raymond 
Hoover, Pres. Herbert 
Ho't'ITels , John Mead 
Huerta, Victoriano do la 
Hughes, Charles Evans 
Hull, Cordell 
Hyatt, Isaiah 
l,!y~t t , John 
Hayne, Paul H. 
Hearst, W. R. 
Hirchito, Emperor 
Howard, Charles 
Howells, 1v. D. 
House, Edward M. 
Hudson, !~an ley 
Hughes, Thomas 
Harriman, Edward 
Hindenburg, Paul Von 
Hanna, Marcus 
Hare, Thomas 
Hartley, Fred 
Huntington, Ann Hyatt 
Homer, ~'lins low 
Hodges, Gen. Cour~ney 
Harriman, Edward 
Hale, Sarah 
Haynes, Ellsworth 
Hastie, William 
Inness, George 
Ickes, Harold 
Jackson, Robert 
Johnson~ Eric 
Johnson, Hiriam 
Johnson, Hugh 
Johnson, Jack 
Johnson, James Weldon 
Johnson, Louis 
Johnson, John A. 
Johnson, Thoz;nas 
Johnson, Mayy 
Jones, Samuel 
Jackson, Charles T. 
Jenney, Le Baron 
Jua:res, Benito 
Joffre, Marshall 
Jackson, Sheldon 
Kaufman, George 
Kellogg, Frank 
Kelly, George 
Kern, Jerome 
Kern, John 
King, Makenzie 
King, Rufus 
Knox, Frank 
Knox, Philander 
Knudsen, William S. 
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Kramer, Jack 
Krueger, Walter 
Krug, Secretary 
Kurusu, Saburo 
Kenney, c. R. 
Kent, Rockwell 
Kemal, Mustapha 
LaFollette, Philip 
LaFollette, Robert 
LaGuardia, Fiorello 
Landon, Alfred 
Lausanne·, Switz 
Lemke, William 
Lewis, John L. 
Lewis, Sinclair 
Lillenth~l, David 
Lindsay, Vachel 
Lloyd, Henry 
Lloyd, De.vid 
Lodge, Henry Cabot 
Long, Huey' 
Louis, Joe 
Lovett, Robert o. 
Low, Seah 
London, Jack 
Lowden, Frank 
Llerus, Dr. Alberto 
Lenin, Nikolai 
Langley, Samuel 
Long, Crawford 
Lowell, Frances 
Ludendorff, Eric von 
Leland, Ha:rry 
Llyon, Mary 
Lee, Tom 
Lie, Trygbe 
Lehman, He.rbert 
Lockwood, Admiral Charles 
Laval, Pierre 
Lindsey, Judge Ben 
Litvinoff, Maxim 
Lorimer, G.. H. 
Lazear, Dr. Jesse 
Leclerc, Gen. 
Lansing, Robert 
Machado, Gemdo 
McAdoo, William G. 
MacArthur, Gen. Douglas 
McCloy, John J. 
McDaniel, Hattie 
MacKaye, Percy 
McNary, Charles 
Madero, Francisco 
Marshell, Gen. George 
Marshall, Thomas 
Masters, Edgar 
Mathews, Albert 
Mellon, Andrew 
Miller, Thomas 
2.3 
Mitchell, S. Weir 
Molotov, Vyacheslav 
Montgomery, Gen. Bernard 
Murray, Philip 
~ussolini, Benito 
Moody, William V •' 
Morgan, J. P. 
Morrow, Dwight 
Mergentheu, Secretary 
Marshall, James W. 
Maughan, Lt. 
Morton, w. T. G. 
McCormick, Col. Robert 
Morrill, Justin 
MacDonald, Ransay 
Motley, J. L. . 
Marconi, Guglielmo 
Ma.saryk, Jan 
McCullum, E. V .. 
Mel-Ulan, Donald 
Montgolfier, J. M. 
Moore, John Bassett 
Maybridge, Eadweard 
Nobile, Umberton 
Nast, Thomas 
Nomura, Admiral 
Norris, Frank 
Nicolls, Col. Richard 
Newell, F. H. 
Nelson, Donald 
Norris, George 
Nimitz, Chester 
Obregon, Alvaro 
Oppenheimer, James 
O'Neil, Eugene 
Orlander, Premier 
Owen, Robert 
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0 1Ryan, John F. ~ Sandburg, Carl 
Ochs, Adolph Bennet; Mack 
0 
O'Higgins, Bernardo Sheldon, Edward 
Olner, Richard Sherman, John 
Oldendorf, Admiral J. Sinclair, Henry 
Owen, Ruth Sinclair, Upton 
Osborne, Thomas Smith, Alfred 
Smith, Jess 
Parker, Alton Smith, James 
Perkins, Frances Stalin, Joseph 
Perishing, John Stassen, Harold 
Pickford, Mary Stillwell, Joseph 
Phillips, Grahman Stimson, Henry 
Pinelio:t-;. Gifford Souss, John Philip 
Pyle, Ernie Sun, Yatsen 
Pilsudski, Josef Schley, Winfield 
Pupin, Michael Schwab, Charles 
Patton, Gen. John Shefter, 1'/illia.m R .. 
Patterson, William Sims, Willie..m 
Petain, Henri Singer, Isaac 
Powderly, T. V .. Smithson, James 
Peron, rruan Stanford, Lela:qd 
Pound, John Steinmetz, Charles 
Pound, Arthur Schruz, Carl 
Sargent, J. S. 
Quirino, Elpidinio Sloan, A. P. Q,uexon, Manuel Steinbeck, John 
Spaak, Paul de Henri 
Rayburn, Sam Shotwell, James T. 
Ridgeway, Matthew Stettinius, Edward 
Robinson, Bill Stevenson, Adlai 
Robinson, Joseph Sloan, John 
Rockefeller, John D. Sr .. 
Rockefeller, John D. Jr .. Thomas, Augustus 
Romberg, Sigmund Thomas, Norman 
Rommel, Gen. Thompson, Maurice 
Roosevelt, Pres .. , F. D .. R. Thurman, Strom 
Roosevelt, Theodore Townsend, Francia 
Root, Elihu Tunney, Jean 
Ruef, Abe Taft , Robert 
Ruth, Babe Tarkington, Booth 
Roxas, Manuel Truman, Harry 
Roosevelt, Eleanor Mrs. Taft, Lorado 
0 
Rice, Alice Hegan Tito, Josip Broz 
Rumsey,, James 
Reeve, Judge Tapping Vill~, Pancho 
Rhee, Syngman Villa, F'rancisco 
Riis, Jacob Vandenb~~~ Sen. 
Ritty, J. Victor, Emanuel III 
Vargas, Getulio 
Vanderbilt, Cornelius 
Van Hise, c. R. 
Wagner, Robert 
Walcott, Jersey Joe 
Wallace, Henry 
Wallace, Lew 
Warren, Earl 
Watson, Thomas 
Wharton, Edith 
Wheeler, Burton K. 
Whiteman, Paul 
Willard, Jess 
Wills, Helen 
Wood, Grant 
Wright, Frank Lloyd 
Wilder, Thornton 
Williams, Tennessee 
Wright, Wilbur 
Weizmann, Cham. 
Wellman, Walter 
Wansley, R. J. 
Willirun II, (Emperor of 
Germany) 
White, Edward Stuart 
Wiggins, Kate D. 
Wainwright, Jonothan 
Ward, Samuel 
Washington, Booker T. 
Wilkie, Windell 
Wilson, Pres. Woodrow 
Woodin, William H. 
Wright, Orville 
Yoshida (Prime ~nister 
of Japan) 
Zhdanov, Andrei A. 
The following sample form was used for analyzing the 
preceding personalities for page allotment in each period: 
P rson lities Found e a I Books 
I II III IV v VI VII VIII IX 
- . . 
. 
' (Sample Form) 
The writer decided to use all of the historical 
personalities that were found in at least eight of the ten 
books for intensive study. 
X 
The following 25 names represent historical personalities 
that were found in eight or more books~ Fourteen appeared :in 
the Colonial-Revolutionary Period and eleven in the Global 
Period. 
0 
26 
PERSONALITIES 
Colonial-Revolutionary Period Global Period 
160?-1801 1914-19.52 
1. John Adams 1. Douglas MacArthur 
2. Samuel Adams 2. Thomas A. Edison 
J. Benedict Arnold ). Dwight D. Eisenhower 
4 .. Benjamin Franklin 4. Warren G. Harding 
s. General Thomas Gage s. Adolph Hitler 
6. Alexander Hamilton 6. Herbert Hoover 
7· Patrick Henry 7· Benito Mussolini 
8. Thomas Jefferson 8 .. John Perishing 
9. John Paul Jones 9 .. Franklin D. Roosevelt 
10. Richard Henry Lee 10. Harry S .. Truman 
11. James Oglethorpe 11. Woodrol'T \'lilson 
12. T'lilliam Penn 
13 .. Paul Revere 
14. George Washington 
Intensive atudy.-- A detailed study was made for each 
of the 2.5 personalities. The following outline was used in 
making this study: 
Outline for Study 
Personality's name end name of book 
1. Number of pages 
2o Biography 
a. Early life 
b. Adult life 
c. Full biography 
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3. Personal information 
a. Anecdotes 
b. Home and family 
c. Personality; attitude 
4. Contributions ' 
a. To his period 
b. To the present period 
s. Philosophical treatment 
a. Objective data--merely without analysis 
b. Positive--he~o, idol 
c. Negative--critical 
d. Controversial 
6. Instructional aids 
a. Illustrations 
b. Suggested activities 
c. Readings 
d. Films 
~ 
CHAPTER IV 
ANALYSIS OF DATA 
The following data contain a summary of the the 
textbooks and the personal! ti.es used in this study. 
4nalysis £!textbooks ~ Eersonalities.-- Table 1 
shows the number ~t personalities listed in each book for 
the Colonial-Revolutionary and Global periods. The books 
are listed in debending order, according to the total 
number of pages allotted. 
Table 1. The Number of Pages Allotted to Personalities 
in Each Book fo~ t~e.Two Per~ods 
Title Author Date Personalities Total 
~1, (2) ~3) 
Col.-Rev. Global (4) (5) {6) 
United States G. F. 
!1istory ....... \firth 1952 10.5 2?8 383 
The United D. s. Muzzey 
-States ••.••• and H. Kid- 1953 94 190 284 
ger 
The American R. Tyron, 
-Nation Yes- c. Lingley 
terday and and F. 
Today ••••.•• Moorehouse 1949 160 122 282 . 
The Making 2f 
Our United R. O. 
States •••••• Hughes 1948 126 106 232 
America, . Land G. Hartman, 
of Freedom •• c. Bell and 1955 10? 99 206 
- A. Nevins (concluded on next page) 
.:..28-
29 
1able 1. (concluded) 
Title Author .. Date Personalities Total 
(1~ :.: ~21 "(3l Col.-Rev. Global ~4) {5) :n>l 
. 
Your Countrl's M. G. Mac-
----s'tory ......... o key 1954 102 82 184 
America, ~ G. Hartman, 
2f. Ereedom •• c. Bell and 19~6 126 56 182 
A. Nevins 
Complete United F. Whalen 
States His- and W. ·Park-
- - 63 156 torl ... o ••• o o hill 1953 93 
The American . ·Ro lv. Gav-
-stor;'! It • 0 • D •• ian and 1945 56 56. 112 
lf. Hamm 
Na 
National Govern-
menta and F. A. Mag-
International ruder 
Relations ••• 1950 0 66. 66 
Table 2 shows the 14 pe~sonalities as they were found 
in the ten textbooks, for the Colonial-Revolutionary period 
and the total number of pag.es devoted to each individual • 
. All of these personalities were found in at least eight 
of the ten books that were analyzed. . 
Table 2. Personalities of the Colonial-Revolutionary 
Period Found in the Ten Textbooks and the 
Total Number of Pages for Each 
Personalities 
: ( 1) 
George Washington ••••• 
Thomas Jeffersono~···· 
Benjamin Franklin •••• 
Alexander Hamilton ••• 
John Adams ••.••••••••• 
Samuel Adams •••.•••••• 
Patrick Henry ••••••••• 
William Penn •••••••••• 
Benedict Arnold •••.•••• 
General Thomas Gage ••• 
John Paul Jo~es ••••••• 
Paul Revere ••••••••••• 
Richard Henry Lee ••••• 
James Oglethorpe •••••• 
Number 
of Books 
C2) 
9 
9 
9 
9 
9 
8 
9 
9 
9 
9 
9 
9 
9 
8 
Total Number 
of Pages 
2.56 
1.42 
84 
61 
'{l. 
42 
40 
26 
21 
19 
19 
18 
14 
13. 
Table 3 shows the 11 personalities as they were 
books analyzed. 
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Table 3. Personalities of the Global Period Found in the 
Ten Textbooks and the Total Number of Pages 
Al.lotted.Each 
Personalities 
[1) 
Number 
of Books {2) 
Total Number 
of Pages (3) 
Franklin D. Roosevelt.. 1.0 20.5 
Woodrow Wilson......... 10 130 
Adolph Hitler............ 10 73 
Herbert Hoover......... 9 63 
Harry s. Truman........ 10 · .56 
(concluded on next ~age) 
c 
0 
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Table 3. (concluded) 
Pe:rso~~li1;ies 
Benito Mussolini •••••• 
Douglas MacArthur ••••• 
Dwight D. Eisenhower •• 
Warren G. Harding ••••• 
Thomas A. Edison ....... . 
John Perishing ........ . 
Number 
of Books 
(2) 
10 
10 
10 
9 
9 
9 
TQtal Number 
of Pa,es (3 
49 
46 
39 
31 
26 
20 
: 
Keys.--This key may be used in analyzing the informa-
tion on TaRles 5 through 29: 
x Indicates that information was found on the 
item 
- Indicates no information was present on the 
item 
The number opposite 11 6 .. a. 11 represent the 
number of illustrations that were found in 
each textbook. 
Table 4 is a key to the books by Roman numerals for 
the 25 historic personalities who are given in Tables 5 ~ 
through 29. 
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Table 4. Books Arranged by Roman Numerals for Biogra-
phical Personalities 
Number 
- (1) 
I ••••• 
II •••.. 
III ••••• 
IV ...... 
VI ••••• 
VII ••••• 
VIII ...... 
IX ••••• 
x •• 'O •• 
Title 
(2) 
• 'f' ~ r 
~ Making 2f ~ United States 
~United States 
~ Country~s Stotl . 
America, ~ .Q! Freedom 
ComElete United States tl!story 
~ American Nation Yesterday 
~ Todat . . . 
United States History 
~ American Story 
National Governments and Inter-
national Relations 
America, ~ o~ Freedom(Revised) 
. . 
Author 
(.3) 
R. o. Hughes 
David S. Muz-
zey and Horace 
Kidger 
M. G. Mackey 
G. Hartman, 
et. al. 
FranirWhalen 
and w·. Park-h.ill . 
Rolla Tyron, 
et. al. 
G. Freemont 
Wirth 
R. W. Gavian 
and W .. Hann 
F. Abbot 
Magruder 
G. Hartman, 
~ .. ~-
! comparative treatment £!~intensive study.--
Each personality was treated in a different t~ble altho~gh 
the same outline was used. 
Table 5 represents a comparative treatment of John 
Adams in the ten textbooks. John Adams served in many 
capacities: committeeman for drafting the Deblaratio~ 
of Independence, treaty member o~ the Treaty of Paris, 
first vice president of the United States and·second 
president of the United States. He was well learned and 
positive--almost to the point of obstinacy. The nine 
books that dealt with his life reported favorably on his 
contributions to his period and four to our present era. 
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Table 5. A Comparative Treatment of John Adams in the 
Ten Textbooks · 
Items consiQ.ered Books 
I II III.IV V Vl VII VIII IX X 
-=: ~1~ ::: {21 
. : : 
John Adams 
1. No~ of pages • 0 • 0 • 6 • • 0 D 0 9 9 4 11 5 4 11 6 ... 12 
2. Biographical information 
a .. Eatil~ life e • • o o • • • • • ... 
b. Adult life o o • e e • o • • e •X X X XX X X X 
c. Full biography ...... ~ •• X 
3·. Persona·li ty information 
a. Anecdotes e o e • • o e • • • • X X X X X X X 
b. Home and family •••••• X-
c. Personality attitude. X X X X X X X 
-4. Contributions 
a. To his period •••••••• X X X X X X X X _ ..... ~ X 
b. To our present era ••• X X- X X 
5. Philosophical Treatment 
a. Objective data ••••••• X X X X X X X X 
b .. Positive ••••••••••••• 
~i~Ne~ative ............... X 
d. Controversial •••••••• 
6. Instructional aids 
a. Illustrations ......... 1 1 1 1 0 2 4 1 0 2 
b. Suggested activitiesA X XX X X X X 
c. Readings ••.•••••••••• X X X X - X X X 
·d. Films •....•...•..•... 
··' 
Samuel Adams, one of the most dynamic agitators for free~~. 
dom of the Revoluti~nary period, pushed the desire continously 
until freedom was a~tually won. Two books did not include 
any information qn Samuel Ad~ms. Table 6 represents a 
c6mparative treatment of Sam~el Adams in the ten textbooks. 
0 
Table 6. A Comparative Treatment of Samuel Adams in the 
Ten Textbooks 
Items considered Books 
I II III IV V VI VII V~Il IX X 
(1) : :< 21 
Samuel Adams 
1. No. of pages •••••••••••• 4 3 7 2 4 4 6 - 12 
2. Biographical information 
a. Early life ••••••••••• 
b. Adult 11 :f'e. 0 • e •••• 0 •• X X XX X X X X 
c. Full biography ••••••• 
3. Personality information 
a. Anecdotes •••••••••••• 
- X X b. Home and family •••••• 
c. Personality attitude X X X X X X X 
4. Contributions 
a. To his period •••••••• X X XX X X X X 
b. To our present era ••• 
-
. X 
5 .. Philosophical treatment 
a. Objective data •••••.• X 
- X X X X X 
b. Positive ••••••••••.•• X-
c .. Negative •••••••••.••• 
d. Controversial •••••.•• X 
6. Instructional Aids 
a. Illustrations •••••••• 0 1 0 1 0 1 0 1 0 1 
b. Suggested activities X XX X X X 
c. Readings ••••••••••••• X X X X X 
d. Films o·• •••••••••••••• 
Table 7 represents a comparative treatment of Benedict 
Arnold in the ten textbooks. Benedict Arnold, the great 
soldier and general at the beginning of the Revolutionary 
War, became a traitor before the end of the war. Only book 
VII omitted any information on the traitor incident. 
3.5 
Table 7. A Comparative Treatment of Benedict Arnold in the 
Ten Textbooks 
Items considered Books 
I II III IV V VI VII VIII IX X 
( ll (2~ 
Benedict Arnold 
1. No. of pages . . . . . . . . . . . . 4 2 1 2 4 4 1 1 2 
2. Biographical information 
a. Early. . . . . . ........• 4 
b. Adult ••..•••••••..••• X X X XX X X X X 
c. Full biography ••••••• 
3· Personality information 
a. Anecdotes •••.•••••••• X X X X X 
b. Home and family •••••• X 
c. Personality attitude. X 
-4. Contributions 
a. To his period •••.•••• X X X X 
b. To our present era ••• -X 
s. Philosophical treatment 
a. Objective •••••••••••• X X X- X X 
b. Positive ••••.•••••••• X 
c. Negative ••••••••••..• 
- X X 
d. Controversial •••••••• X 
6. Instructional aids 
a. Illustrations •••••••• 0 1 0 0 0 0 0 0 0 0 
b9 Suggested activities. X X 
c. Readings ••••••••••••• X X 
d. Films •• .. o •••••• o •••• 
Benjamin Franklin, the philosopher, scholar, ambassador, 
inven~or, scientist, author and mediator, is sometimes re~ 
ferred to as the sage of the Constitutiono Table 8 gives 
comparative treatment of Benjamin Franklin as found in the 
ten··t·extbooks. Nine books contained t'rom two to eight dif...:.: 
ferent activities on Franklin. Two dealt with his full 
biography. 
c 
0 
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Table 8. A Comparative Treatment of Benjamin Franklin in 
,Ten Textbooks 
Items considered Books 
I II III IV V VI VII VIII IX X 
( 1) {2} 
Franklin Benjamin 
1. No .• of pa.ges ............. 13 3 6 10 J2 7 9 8 - 16 
2. Biographical information 
8 •• Early .. ...........•.. 
b. Adu~t ••..•.• , ...•..•• X X X- X X X X 
Co Full biography ••••••• X -X 
3· Personality information 
a. Anecdotes •••••••••••• X X X XX X X X X 
b. Home and family •••••• 
c. Personality attitude. X X X X X X X X X 
4. Contributions 
a. To his period ••••••.• X X X X X X X X X 
b. To the present era ••• X X X X X X X X X 
s. Philosophical treatment 
a. Objective •••••••••••• X X- X X X 
b. Negative ••••••••••••. X 
c. Positive •••••.••••••• X 
- X X X 
a. Controversial •••••••• 
6. Instructional aids 
a. Illustrations •••.••.• 4 2 2 2 2 1 3 2 0 4 
b. Suggested activities X X X XX X X X X 
c. Readings ••••••••••••• X X X - X X X X X 
dl- Films .•. ...........•• X ... 
Table 9 gives a comparative treatment of General Thomas 
Gage in the ten textbooks. None of the ten books stated 
that he made any contributions to the present era. Only 
one contained a suggested activity. ~~neral Thomas Gage, 
the British general was in command when Boston, Massach~~ 
usetts was put under military rule at the beginning of the 
Revolutionary War. 
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Table 9. A Comparative Treatment of General Thomas Gage in 
the Ten Textbooks , 
Items conside:t;>ed Books 
I II III IV V VI VII VIII IX X 
{1) (2) 
General Thomas Gage 
1. No. of pages •••••••••••• 2 2 1 2 3 2 3 2 2 
2. Biographical information 
a. Early •.. .•.. o •••••••• 
-b. Adul. t . ................ X X X XX X X X X 
. c. Full biography ••••••• ... 
3. Personality information 
a. Anecdotes ••••.••••••• 
-b. Home and family •••••• X 
c. Personality attitude X X X X X X X 
4. Contributions 
a. To his period ••••.••• X X X XX X X X X 
b. To the present era .... 
5· Philosophical treatment 
a. Objective •••••••••••• X X X X X X X X ~ X 
b. Negative ••••••••••••• 
c. Positive ••••••••••••• - _, 
d. Controversial •••••••• 
6. Instructional aids 
a. Illustrationso••••••• 0 0 0 0 0 0 0 0 0 0 
b. Suggested activities. 
-
X 
c. Readings ••••••••••••• X 
d. Films •.. ............• 
Alexander Hamilton, a young officer in the Revolutionary 
W.a-t', was our first Secretary of the Tree.sury. Table 10 
represents a comparative treatment of Alexander Hamilton 
in the ten textbooks. Three of the ten books gave a full 
biog~aphy of Hamilton. Seven of the books contained illus-
trations of him. Nine reported his contributions as being . 
important to the present era. 
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Table 10. A Comparative Treatment of Alexander Hamil~on 
in the Ten Textbooks 
~tems considered Books I II III IV V VI VII VIII IX X 
(l) · · · .. : c2> 
Alexander Hamilton 
1. No. of pages •••••.••.••• 11 9 7 14 5 6 11 
2. Biographical information 
a. Early ••••••••.•...•.• 
b. Adult .•.. ....... -... o. X X X X X 
c. Full biography x x 
3. Personality information 
a. Anecdotes •••••••••••• x 
b. Home and family ••.••• x x 
c. Personality attitude x x x x x x x 
4. Contributions 
a. To his period •••••••• X X X X X X X 
b. To the present era... x x x x x x x 
5. Philosophical treatment 
a. Objective•••••••••••• X X X X X X X 
b. Negative ••••••••••••• 
c. Positive ••••••••••.• ~ x 
d. Controversial........ --
6. Instructional aids 
a. Illustrations •••••••• 5 l 1 2 0 1 1 
b. Suggested activities. x x x - x 
c. Readings ••••..••• ~••• X X X X X X 
d. F11mSee•o•••6•••••o•e 
8 
X 
X 
X 
X 
- 10 
X 
X 
X 
X 
X X 
X X 
X X 
1 0 1 
X X 
X X 
Table 11 represents a comparative treatment ot Patrick 
Henry in the ten textbooks. P~trick Henry, the farmer and 
outspoken power of· freedom, ~'las one of the first Virginians 
to express himself in no uncertain terms on his position for 
the freedom of his country. Nine of the books stated that 
he made contributions to his period and to the present era. 
0 
0 
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Table 11. A Comparative Treatment of Patrick Henry in 
the Ten Textbooks 
Items ~onsidered Books 
I II III IV V VI VII VIII IX X 
. \ ~1~ :: ~21 : 
Patrick Henry 
1 .. No. of pagea;i~ ••••••••• 5 4 2 6 4 5 5 2 
-
7 
2. Biographical information 
a. Early e ., o •• o •••• o • o o o ., ... 
-b. Adult •••••••••••••••• X X X -X X X X X 
c. Full biography •••••••• 
-
x-
-
.). Personality information 
a. Anecdotes •••••••••••• X X X XX X X X 
b. Home and family •••••• 
c. Personality attitude. X X X X X X :X X X 
4. Contributions 
a. To his period ••••••.• X X X XX X X X X 
b. To the present era ••• X X X XX X X X X 
5. Philosophical treatment 
a. Objec~ive •••••••••••• X 
-
X X X X X X 
b. Negative ••••••••••••• 
-
X 
c. Positive •••••••••••• ~ X 
-d. Controversial •••••••• 
6. Instructional aids 
a. Illustrations •••••••• 1 0 3 1 1 0 1 1 0 1 
b. Suggested activities. XX X X X 
c.· Readings ••••••••••••• X :X X X X 
-
X 
d. F11mSo•••••o•••••o••• 
-
Thomas Jefferson, lawyer, author, musician, scientistb 
architect and diplomat, was one of the most vers~tile me~ 
-
in the Revolutionary period. He ranks next to Wa~hington ·~ 
page count for the Colonial-Revolutionary period in this 
study and third in the list of the 25 personalities 
analyzed. Table 12 gives a comparative treatment of Thomas 
Jefferson in the ten textbooks. More than ten books were 
suggested to read on Je~rerson. He made worthy contribu-
tions to his own period and the present era.. Three books 
gave him a positive philosophical treatment. Although 
he is very popular, only twa boo~gave a full biography 
of him. 
40 
Table 12. A Comparative Treatment of Thomas Jefferson in 
the Ten Textbooks 
Items considered Books 
I II.III.IV V VI VII.VIII IX X (1, {2, 
Thomas Jefferson 
1. No. of pages ••••••••••• 15 15 1.4 1313 1127 14 - 1.8 
2. Biographical information 
a. Early •••••••••••••••• 
b. Adult ••..•.•••••....• X X X- X X X 
c. Full biography ••••••• X - - X J. Personality information 
a. Anecdotes •••••••••••• X X X X X X 
b. Home and family •••••• X 
- X -
c .. Personality attitude. X X X X X X X X 
4. Contributions 
a. To his period •••••••• X X X X X X X X 
b. To the present era ••• X X X XX X X X -
5. Philosophical treatment 
a. Objective •••••••••••• X X X X X X X 
b. Positive ••••••••••••• X X 
-
c. Negative ••••••••.•••• 
d. Cont~oversia1 •••••••• 
6 .. Instructional aids 
a. Illustrations •••••••• 3 1 .3 1 1 1 1 1 0 
b. Suggested activities. X X X XX X X X 
c. Readings~ •.•••••••••• X X X X X X X 
d. Films • ............ ., .• 
John Paul Jones, father of the American Navy, caused 
much attention to be focused on American sea captains as 
early as our country's very first· war. Table 1.3 gives a 
comparative treatment Qf John P~ul Jones in the ten 
X 
X 
X 
X 
X 
X 
3 
X 
X 
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textbooks. Nine books give an account of his contributions 
to his period and the present era. Book number V states 
that Commodore Burry shares honors with Jones as Father Qf 
the American Navyo 
Table 13. A Comparative Treatment of John Paul Jones in 
the Ten Textbooks 
Items considered Books 
:· I.II III IV V VI VII VIII IX X ( l{)l ' (2) 
John Paul Jones 
1. No. of pages •••••••••••• 1 1 2 2 5 1 2 2 3 
2. Biographical information 
a. Early • ... ., ......... e ••••• 
-
b. Ad tilt t e o • et e • e • • • e • e • • • X X X x- X X X X 
c. Full biography •••••••. 
- - X 
~0 Personality information 
a. Anecdotes ••••••••• ~··· X X X X 
b. Home and family ••••••• 
-
-X 
c. Personality attitude •• X X XX X X 
-
'X 
4. Contributions 
a .• To his period ••••••••• X X X XX X X X X 
b~ To the present era •••• X X X XX X X X X 
s. Philosophical tre~~ment 
a. 0bjective ••.•••••••••• 
-
X X X X X X X X 
b. Positive ••••.••••••••• X 
c .. Negative •••••..••••••• 
-
""' 
....,. 
d~··10ontroversial ••••.•••• 
-
... .. -,:,.-
6. Instructional aids 
a. Illttstrations ••••••••• 3 0 0 1 1 1 0 1 0 2 
b. Suggested activitm~s •• X 
-
X XX X X X 
c .. ·Readings ........... : .... :X ,.. 
-
-
X 
-d. Films . . . . . . ,. • . e • • • • • •• 
-
Richard Henry Lee, the Virginia delegate, became 
famous as a result of his most timely motion which he made 
Friday, June 7, 1776, in the meeting of the Second Continen-
tal Congress. His motion resulted in the formation of a 
0 
0 
committee to draft the Declaration of Independence. 
Table 14 represents a comparative treatment of Richard 
Henry Lee in the ten textbooks. Nine books reported his 
contributions to his own period, but none mentioned any 
contributions to the present era. 
Table 14. A Comparative Treatment of Richard Henry Lee 
in the Tne Testbooks 
Items considered Books 
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I II III IV V VI VII VIII IX X ( 1) ( 2) :. 
Richard Henry Lee 
1. No. of pages ••..••.••••• 1 3 1 2 1 1 l 
2. Biographica.l information 
a. Early • .. e ~ ••••••••••• 
b. Adult •••.•••...•....• X X X X X X X 
c. Full biography ••••••• 
3. Personality information 
a. Anecdotes ••••.••••••• 
b. Home and family •••.•• 
c. Personality attitude. x x x x 
4. Contributions 
a. To his period •••.•••. X X X X X X X 
b• To the present era ••• 
5. Philosophical treatment 
a. Objective........... X X X X X X X 
b. Positive ••••..•• ~ ••• 
c. Negative •••.•.•••••• 
d~. Controversial •••••.. 
6. Instructional aids 
1 
X 
X 
X 
3 
X 
X 
X 
X 
a. Illustrations....... 0 0 0 0 0 0 0 0 0 0 
b. Suggested activities x x - x 
c. Readings ••.....•. ~.. x x 
a. Films. o • • • •••••• 4ft ... 
Table 15 represents a comparative treatment of James 
Oglethorpe in the ten textbooks. Nine books suggested 
activities on Oglethorpe. One author treated his con-
tributions negatively. James Oglethorpe, the English 
gentleman, did social service for IDngland when he 
established the Georgia colony. 
Table 15. A Comparative Treatment of ~ames Oglethorpe 
in,_ the Ten Textbooks 
Items considered Books 
4:3 
( 1) ! : I II III IV V VI VII VIII IX X (2) 
James Oglethorpe 
1. No. of pages........... 2 1 1 1 :3 1 2 
2. Biographical information 
a. Early .. .. o o ••• o •• o ••• 
~ b. Adult•••••••••••••••• X X X X X X X 
c. Full biography •••••.• 
3. Personality information 
a~ Anecdotes ••..•.••...• 
b. Home ana family ••. 4·•·-
c. Personality attitude. x x x x x x 
4. Contributions 
a. To his period....... X X X X X X X 
b. To the present era.. x x x x x x· x 
5· ·Philosophical treatment 
a. Objecti~e••••••••••• X X X X~ X X 
b. Positive............ - ~ -
c. Negative •••..••..•• ~ - x 
d. Controversial ••••••• 
6. Instructional aids 
a. Illustrations....... 1 0 0 0 1 0 0 
b. Sugg~sted activities x x x x x x x 
c. Readings............ x x x -
d. Films . . . .. . . . . o • • • • • 
1 
X 
X 
X 
X 
.... 
0 
X 
1 
X 
X 
X 
::- X 
X 
-
0 l 0 
~ X 
William Penn, the Quaker, was the founder of the 
Pennsylvania Colony. He studied to understand the Indians 
and as a result, there was peace in the Pennsylvania Golony 
44 
for a long time. Table 16 represents a comparative treat-
ment of William Penn in the ten textbooks. Five authors 
give information on Penn's home and family. One author 
treated him positively. In book VIII, Jefferson called 
Penn 11 the greatest la~er the 1mrld had produced .. 11 
Table 16.. A Comparative Treatment of William Penn in the 
Ten Textbooks 
Items considered Books 
I II III IV V VI VII VIII IX X 
( 1~ ~2~ 
William Penn 
1 .. No. of pages.o••••••••• 1 2 2 3 7 2 3 2 0 4 
2. Biographical information 
a. Early .. .... ao • c> ••••• 6- • 
b. Adult o •••• .q e ••••• o •• X X X X X X X X z; X 
c. Full biography •••.•• .. - ~- " 
- X ~ - -3. Personal! ty information 
a. Anecdotes ••••••••••• X X X X X 
b. Home and family ••••• X XX X X 
c. Personality attitude X X X X X X X X X 
4. Contributions 
a. To his period •••••.. X X X X X X X X - X 
b. To the present era •• X 
-
X XX X X X 
5· Philosophical treatment 
e .• Objective ••••••..••• X X X X X X X X 
b. Positive •••••••••••. X ... 
c. Negative •••••••••••• 
d. Controversial ••••••• 
6. Instructional aids 
a. Illustratiens ••••••. 2 0 0 1 2 0 0 l 0 3 
b. Suggested activities X X X X X X 
c. Readings •••••••••••• _, 
-
X X 
d. F1lme ••... 9 •• o o • o ••• 
Paul Revere, the great American silversmith and patriot, 
volunteered his service to warn the colonists. Hi~ ride 
to warn the colonists was made ~amous by the immortal poem, 
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11 The Midnight Ride of Paul Revere," by Henry W. Longfell~w..; 
Table 17 represents a comparative treatment of Paul Revere 
j 
in the ten textbooks. Seven books offer suggested activi-
ties. His contributions were of his period and to the· 
pr'esent era. Book VII has tl;lre e readings on Paul Revere, 
but does not have any page information on him. 
Table 17. A Comparative Treatment of Paul Revere in the 
Ten Textbooks 
Items considered Books 
I II III IV V VI VII VIII IX X 
( 1) (2) 
Paul Revere 
1 .. No. of pages ............ 1 1 5 3 2 1 1 
2. Biographical information 
a. Early ...... o••••••••• 
b. Adult o • o • • • • ••• o ••••• X X X X X X X 
c ..... Fuxl· P,i:ogn{tpby ••.•••• 
3. Persona11ty information 
a .. Anecdotes ••••.••••.•• -X 
-b. Home and family •••.•• 
c. Personality attitude X- X 
4. Oontributions 
a. To hi·s period ••••••.• X X X XX X X 
b. To the present ara •.. X 
5. Philosophical treatment 
a. Objective •••••••••••• X X XX X 
-
X 
b. Positive ••••••••••••• X 
c. Negative •••••••.••••• 
d. Controversial ••••••••. 
-6.- :Instni:lctionalC aids 
a. Illustrations •••••••• 1 0 0 1 1 0 0 0 
b. Suggested activities. X X X XX X 
c. Readings •••••.••.•.•• X X XX X 
d. Films • .. o •••••••••••• 
George Washington continues to be the most popular 
historical personality, according to the ten textbooks. 
4 
X 
X 
X 
X 
X 
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Washington, Father·of the country, and commander-in-chief 
of the American forces, during the RevolutionaTy War,.is 
highest in page count 0f any of the 25 personalities. The 
personality that is next to Washington in page count is 
F. D. Roosevelt; he is 51 pages behind Washington. The'· 
figures that represent tne number of illustrations of 
Washington rank highest. Table 18 represents a comparative 
treatment of George \'lashing ton in the ten textbooks. 
Table 18. A Comparative Treatment of George Washington 
in the Ten Textbooks 
Items considered Books 
I II.III IV V VI VII VIII IX X ( 1) : ( 2) : 
George \-lashing ton 
- 49 1. No. of pages ••••••••••• 27 17 29 30 39 19 ?2 33 2. Biographical information 
a. Early • .•........•. e •• X- X 
b. Adult • .........•..• o.. X X X - X X X X 
c. Full biography •••••.• X 
- X 
-
3· Personality information 
a. Anecdotes.~·········· X X X X- X X 
b. Home and family ••••.•• X 
-
- X 
c. Personality attitude~ X X X X X X X X X 
4. Contributions 
a. To his period ••••.••• X X X X X X X X 
-
X 
b. To the present era ••• X X X XX X X X - .x 5/ Philosophical treatment 
a. Objective •••••••..••• X X XX X X X X 
b. Positive ••••••••••••• X X X 
- -
.;.. X X 
c. Negative ••••.•••••••• 
d. Controversial •••••••. -...:. ... 
6. Instructiorral aids 
a. Illustrati~ns •••••••• 5 7 5 6 5 4 7 7 0 8 
b. Suggested activities. X X X X X X X X 
-
X 
c. Readings ••.•••••••••• X X X XX X X 'X X 
d. Films •• ............... 
0 
Thomas Alva Edison, the great, versatile' scientist and 
inventor did much for the happiness and comfort of mankind 
everywhere. He is the first personality of the Global 
period. Table 19 represents a comparative ~reatment of 
Thomas Edison in the ten textbooks. Nine of the ten books 
credit him with many contributions tor the present and his 
period. Book V gives his full biography. 
Table 19. A Comparative Treatment of Thomas Edison in the 
Ten Textbooks 
Items considered Books 
I II III IV V VI VII VIII IX X 
Thomas Edison 
1. No. of pages ••••••••••• 1 2 4 5 5 3 3 1 2 
2. Biographical information 
a. Early o •••••••••••• o •• X 
b. Adult . • ., ., ............ X X X X- X X X X 
c. Full biography •••••.• -X 
3. Personality information 
a. Anecdotes •••••••••••• 
- X 
b. Home and family ••.••• 
c. Personality attitude. X X X X X 
4. Contributions 
a. To his period •••••••• X X X X X X X X X 
b. To the present era ••• X X X X X X X X X 
5. Philosophical treatment 
a. Objective •••••••••••• X X X X- X X X X 
b. Positive ••••••••••••• 
- X ~ ~ 
c. Negative ••••••••••••• 
-- -
~-
d. Controversial ••••...• 
6. Instructional aids 
a. Illustrations •••••••• 1 0 0 1 1 2 2 0 0 1 
b. Suggested activities. X X X X X 
c. Readings ••••••••.•.•• X X X X- X 
d. Films ................. 
f) 
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Dwight David Eisenhower, commander-in-chief o~ all 
the allied forces in the Eur.opean~~ater, of operations 
during World War II, is at present President of the United 
Stateso Table 20 gives a comparative treatment of Eisen-
hower in the ten textbookso He was the first to be considered 
in all ten textbooks. His period and the present is in the 
same era. 8?age #30? 11 as named in the index of book I, 
revealed no information on that page. 
Table 20. A Comparative Treatment of Dwight D. Eisenhower 
in the Ten Textoooks 
Items considered Books 
I II III IV V VI VII VIII IX X (l) : (2) : 
Dwight D. Eisenhower 
1. No. of pages •••••••.•••• 1 4 6 2 10 1 3 1 1 10 
2. Biographical information 
a. Early .•... ., o •••••••• o 
-
b. Adult . ............... X X X X X X X X X 
c. Full biography ••••••• 
3. Personality information 
a. Anecdotes •••••••••.•• ~ 
b. Home and family •••••• .... -
o. Personal! t·u attitude. X X xx - X X 
4. Cont ri but ions· 
a. To his period ••.••••• 
b. To the present era ••• X X XX X X X X X 
5. Philosophical treatment 
a .. Objective •••.•••.•••• X X X X X X X X X 
b. Positive ••.••••••.••• X X XX X X X X X 
c. Negative.o••••••••••• 
d. Controversial ••••••.• 
6 .. Instructional aids 
a. Illustrations.o••···• l 4 2 0 4 0 0 0 0 5 
b. Suggested activities. X X X XX 
-
X 
c. Readings •••. ~········ X X X- X 
d. Films • o .... o a •• (I • o ••••• 
\ 
c 
0 
Warren G. Harding, twenty-ninth president of the 
United States.t had as his slogan, 11 Back to normalcy. 11 His 
administration featured two outsta~ding happenings; namel~, 
the Nineteenth Admendment was added to the Constitution 
and the Tea_pot Dome Scandal·. was publicized. Table 21 
gives a comparative treatment of Warren Harding in the 
ten textbooks. Book VI contains a full biography of 
Harding. 
Table 21. A Somparative Treatment of \!Tarren G. Harding 
in the Ten Textbooks 
Items considered Books 
I II III IV V VI VII VIII 
(1) ~2} 
w·arren G. Harding 
1. No. of pages •••••••••••• 3 1 7 1 2 3 9 3 
2. Biographical in~ormation 
a. Early . ............... e 
b. Adult .....• o • o •••• o •• X X X XX X X 
c. Full biography ••••••• X 
3. Personality information 
a. Anecdotes.&•·•······· X X X X 
-b .. Home and family •••••• 
c. Personality attitude. X 
4. Contributions 
a. To.his per~od •••••••• X X X X X X X X 
b. To the present era ••• 
5. Philosophical treatment 
a. Objective •••••••••••• X X XX X X 
b. Positive ••••••••••••• 
o. Negative ••••••••••••• X X 
d. Controversial •••••••• 
6. Instructional aids 
a. Illustrations ••••..•• 1 0 0 0 0 1 2 0 
b. Suggested activities. X :l.C X X X X 
d. Readings ••••••••••••• X 
d. Films • • . . . . . . . . . . . ... - ... 
IX X 
0 
1 
X 
X 
0 
Adolph Hitler, Der Fuhrer, became the dictator of 
Germany in August, 1935, upon the death of Hindenburg, 
as a resu~t of his blitzkrieg left ruin and destruction 
of a former proud nation. Table 22 represents a compara-
tive treatment of Hitler in the ten textbooks. All of 
the books record Hitler 1s personality attitude. 
Table 22. A Comparative Treatment of Adolph Hitler in the 
Ten Textbooks 
Items consider~d Books 
.I II III.IV.V VI VII VIII IX X 
(1~ ~2) 
Adolph Hitler 
1. No. of pages •••.•••••••• 7 2. 16 10 2 J 4 5 16 8 
2. Biographical information 
a. Early o b •••••••• G ••••• X 
b .. Adult •••. e ••••••••••• X X X X X X X X X 
c. Full biography.~····· X -3. Personality information 
a. Anecdotes ••••••.••••• -X 
-
b. Home and family •••••• 
c. Personality attitude. X X X X X X X X X X 
4. Contributions 
a. To his period •••••••• 
b. To the present era •• e 
s. Philosophical treatment 
a. Objective •••••••••.•• X X X X X X X X X X 
b .. Positive •••••••••.••• 
c. Negative ................ X 
d. Controversial •••••••• 
- --
..,. 
..... 
6. Instructional aids 
a. Illustrations •••.•••• 0 1 1 1 0 0 0 2 3 Q 
b. Suggested activities. X X X XX X X -
c. Readings ••••••••••••• 
d. Films ••.............. 
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Herbert Hoover, the thirty-first president of the 
United States, was Secretary of Commerce and a great engineer 
before he was president of the country; yet, his adminis-
tration ended in the 11 great depression." Table 2.3 repre-
£ents a comparative treatment of Herbert Hoover in the 
ten textbooks. His period and the present era are the 
same. Book VIII mentions many relief organizations planned 
but were not put into effect. 
Table 2.3. A Comparative Treatment of Herbert Hoover in 
the Ten Textbooks 
Items considered Books 
I II III IV V VI VII VIII 
~ll 
Herbert Hoover 
1. 
2. 
J. 
4. 
5 .. 
6. 
No. of pages •••••••••••• 4 
.5 9 
Biographical information 
a. Early. o ••••••••• o ••• e 
b. Adult • ....... o •••••••• X X X 
c. Full biography ••••••• 
Pe.rsonality information 
a. Anecdotes •••••••••••• X X 
bo Home and family •••••• 
c. Personality attitude. X X 
Contributions 
a. To his period •••••••• 
bo To the present era ••• X X X 
Philosophical treatment 
a. Objective ••.••••••••• X X :X 
b. Positive ••...•.••.•.• 
c. Negative •••..•••••••• 
d. Controversial •••••••• 
Instructional aids 
a. Illustrations •••••••• 1 0 2 
b. Suggested activities. X X 
c. Readings •••.••••••..• 
d. Films .. .............• 
\ ~oston Universi~t 
\S~hool of Educat~on 
~ iLibrar;r. "" 
r2J 
.3 2 9 16 7 
X X X X X 
XX X X X 
X- X X X 
XX X X X 
0 0 2 2 1 
- X X X 
X 
IX X 
8 
X 
X 
X 
X 
X 
0 0 
X 
-
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Douglas MacArthur, Commander-in-chief of the Pacific 
area of operations irt World War II and comanding officer 
~or the Korean Conflict, was surprisingly relieved of duty 
by President Truman. Table 24 represents a comparative 
treatment of Douglas ~mcArthur in the ten textbooks. His 
period and the present era are the same. His adult life 
is recorded in the ten textbooks. Book VIII contained 
many pictures on activities for wbieh MacArthur was 
responsible. 
Table 24. A Comparative Treatment of Douglas MacArthur 
in the Ten Textbooks 
Items considered Books 
I TI III IV V VI VII VIII IX X 
Douglas MacArthur 
1. No~ of pages e 0 • 0 ••••••• " 1 5 4 211 4 6 2 5 6 
2. Biographical information 
a. Early •. ............... 
b. Adult. o ••••••••••• G • ~ X X X XX X ..,. X X X A 
c. Full biography .•.••.• 
3. Personality information 
a. Anecdotes ••••••.••.•• X 
- X X X 
b. Home and familY•o•••• 
c. Personality attitude. X X X XX X X X X X 
~~·Contributiofts 
a. To his period •••••••• 
b .. To the present era ••• X X X X X X X X X X 
s. Philosophical treatment 
a. Objectives •••.•••.•.• X X X X-
b. Positive ••••••••.•••• 
c. Negative ••••••••••••• 
d. Controversial ••.••••• -X 
6. Instructional aids 
a. Illustrations ••••.••• 1 1 0 0 0 1 0 0 0 1 
b. Suggested activities. X X X X X X X 
c. Readings ••••.•..•...• X X X X 
d. Films . ................ 
0 
0 
Benito Mussolini, the facist leadef, led Italy into 
brilliant warfare, then into utter ruin. Table 25 repre-
sents a comparative treatment of Mussolini in the ten 
textbooks. Four textbooks state that Mussolini was 
directly responsible for World War II:- Numbers I, II, 
III and VII. 
Table 25. A Comparative Treatment of Benito Mussolini 
in the Ten Textbooks 
Items considered Books 
I II III IV V VI VII VIII IX X (l) ]_2) - : : 
Benito Mussolini 
1. No. of pages •• 0 0 0 0 e ...... 3 3 8 5 4 1 3 3 10 6 
2. Biographical information 
a. Early$ •..•• o ••••••••• 
b. Adult o • ., ••••••••••• o. • X X X XX ;x X X X 
c. Full biography •••.••• X 
3. Personality information 
a. Anecdotes ••••••••••.. X ... X ... ,... X 
b. Home and family •••••• 
c. Personality attitude. :X X X X X X X X X X 
4. Contributions 
a. To his period •••••••• 
b. To the present era ••. 
5. Philosophical treatment 
a. Objective •••••••••••• X X X- X X X X X 
b. Positive ••••••••••••• 
c. Negative ••••••••••••• X 
-
X 
d. Controversial •••••.•• 
6. Instructional aids 
a.: !~iustrat&ons •••••••• 0 0 1 0 0 0 0 0 1 2 
b. Suggested activities. X X -X 
-
X X 
-
c .. Readings •••.••.•••••• 
d. F11IP.S 0 & 0 0 6 0 0 ••••• 0 ••• 
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John Perishing, the efficient military leader who 
headed the American Expeditionary forces in Europe during 
World War I, had a monstrous task to accomplish and he 
did it well. Table 26 represents a comparative treatment 
of John Perishing in the ten textbooks. He made contri-
butions to his period and t4e present era. Book VIII 
stated the unusual task accomplished b~ Perishing with 
> ..... 
the Mexic&n people even before World War I. 
T~ble 26. A Comparative Treatment of John Perishing in 
'J1h,e Textbooks 
Ite.ms considered Books 
I II III IV V VI VII VIII IX X 
=: J lJ : : (2) 
John Perishing 
1. No. of pages ............. 1 1 1 2 4 2 2 5 2 
2. Biographical information 
a. Early .. .............. ... 
b. Adult .•..•... o ••••• e • X X X X X X X X X 
c. Full biography ••••••• 
3. Personality informatio.n 
a. Anecdotes •••••••••• •·,• X 
- X -
b. Home and family ••••• \ 
c. Personality attitude. X X X XX X X X X 
4 .. Contributions 
e .• To his period ••••••• ~ X :X: X XX X X X - X 
b. To the present era ••• X X- X X X 
5. Philosophical treatment 
a. Objective •••.•••••••• X X X X X X· X X 
b. Positive •••••••.••••• X 
Co Negative •••••••••••.• 
d. Controv~rsial •••••••• 
6. Instructional aids 
a .. Illustrations ••••••.• 1 0 1 1 0 0 0 0 0 1 
b. Suggested activities X X X X X X 
c. Readings •••.••••.•••• - X 
d. Films., o ••••••• o • o .., ••• 
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Frank~in Delano Roosevelt, thirty-second president 
of the United States, a champion for the common people 
and maker of the New Deal, served his country longer as 
president than any previous president and served well. 
Table 27 represents a comParative treatment of Franklin D. 
Roosevelt in the ten textbooks. Roosevelt is the second 
most popular personality, according to page count. Four 
books gave his full biography. Each book contained from 
one to six illustrations and 80 per cent carr~ed1 ~uggest~ve 
activities. All of the textbooks tell of his foresighted-
ness, fearlessness and indefatige.ble endurance. 
Table 27. A Comparative Treatment of Franklin D. Roosevelt 
in the T'en Textbooks 
Items considered Books 
( 1) I II III IV V VI VII VIII IX X 
= 
2 
Franklin D. Roosevelt 
1. No. of pages ............. 14 13 1.5 2311 7 60 26 10 26 
2. Biographical information 
a. Early e ••••• 0, ••••• o ••• 
b. Adu~t&•••••o••••••••• :X:. X x- X X X 
c. Full biography ••••••• X -X X X 
3. Personality information 
a. Anecdotes •••••••••••• X X- X x 
b. Home and family •••••• X 
4. Contributions 
a. To his period.~······ X X X X X X X X X X 
b. To the present era ••• X X X X X X X X X X 
,5. Philosophical treatment 
a. Objective ••••••.••••• X X X- X X X X X 
b. Positive ••••••••••••• 
- X X X .= 
c. N~gative ••••••••••••• 
d. Controversial •••••••• X 
6. Instructional aids 
a. Illustrations •••••••• 1 1 3 3 1 2 5 3 2 6 
b. Suggested activities. X X X - X X X X X 
e. Readings •••.••••••..• X X - X X X 
d .. Films ••. ., . . . . . . . . . ... 
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Harry S. Truman, thirty-third president of the United 
States, completed the term of the powerfuu F. D. Roo~evel.t 
with surprising satisfaction. He then served two terms of 
his own administration. He terms his administration the 
11 Fa1r Dee.l. 11 Table 28 represents a comparative treatment 
of Harry S. Truman in the ten textbeoks. Truman's contri-
butions to the present era and his period are t~e same. 
Each of the ten books reconded his personality attitude. 
Table 28. A Comparativ~ Treatment of Harry S. Truman in 
the Ten Textbooks 
Items considered Books 
I II III IV V VI VII VIII IX X 
~ ll. : .: ~2~ ...: 
Harry s. Truman 
1 .. No .. of pages. e 0 ••••••••• 2 10 9 3 2 4 4 1 8 2.5 
2. Biographical information 
a. Ear1y o •••••.•••••••••• 
b. Adult ••.............. X X X XX X X X X 
c. Full biog·raphy ......... X 
-3. Personality informe;:t1on 
a. Anecdotes •••••••••••• 
- X 
b. Home and famdly •••••• 
c. Personality attitude. X X X X X X X X X X 
4. Contributions 
a. To his period •••••••• 
b. To the present era ••• X X X XX X X X X X 
-'· 
Philosophical treatment 
a. Objective •••••••••••• X X X X X X X X X X 
b. Positive ••••••••••••• 
c. Negative ••••••••••••• 
d. Controversial •••••••• 
6. Instructional aids 
a. Illustrations.,~····· 1 0 0 0 0 1 2 0 0 2 
b. Suggested activities. X X 
- X 
e. Readings ••••••••••••• X X 
d. Films ••.......•... ~ .. 
c 
~ 
5? 
Woodrow Wilson, twenty-eighth president of the U~ited 
States, was at one time an instructor of social science 
in Princeton University. His sincere desire for our 
country to be a part of the League o~ Nations can be 
easily construed because of nis profundity in his teaching. 
Table 29 represents a comparative treatment of Woodrow 
Wilson in the ten textbooks. His contributions were for. 
his period and the present era. Twenty per cent of the 
books recorded his full biography and 100 per cent of 
them suggest activities. 
Table 29. A Comparative Treatment of w·oodrow Wilson 
in the Ten Textbooks 
Items considered Books 
I ~I III IV V VI VII VIII IX L ~ 1~ (2, 
l'foodrow Wilson 
lo No. of pages •••••••..••• 14 9 9 8 7 12 34 26 1 10 
2. Biographical information 
a. Early • . o ••••••••••••• 
b. Adult • •..... ~ . o •••••• X X XX X X X X 
c. Full biography ••••••• X X 
3. Personality information 
a. ~necdotes •••••••••.•• X X X X ... X 
b. Home and·family •••••• 
C.o Personality attitude. X X X XX X X X X X 
4. Contributions 
a. TQ his period •••••••• X X X X X X X X X X 
b. To the present era ••• X X X X X X X X X X 
5. Philosophical treatment 
a. Objective ••••••••••.• X XX X X X X X 
b. Positive~············ - X 
c. Negative ••••••••••••• X 
d. Controversial •••••••• X 
6. Instructional aids 
a. Illustrations., •••••• 1 2 0 1 0 0 1 2 2 1 
b. Suggested activities. X X X XX X X X X X 
c. Readings •••••••••.••• X X X X. X X X X 
d., Films. e •••••••••••••• 
-
CHAPTER V 
SUMMARY AND CONCLUSIONS 
The study points out interesting changes in the treat-
ment of historical personalities found in the social studies 
textbooks studied. Research shows many possibilities in 
he2ping students through the study of personalities. 
Knowledge of the contributions of personalities is helpful, 
for students have keen interest in people. Then, too, 
there is an understanding that is compelled to come from 
this intimacy that is developed between the student and the 
personality. Students observe problems in the lives of 
these personalities who have attained success that are 
problems of today. Many are convinced that much is contrib-
uted to the personality development of students through 
biographical study. 
The study shows that some great men with only b.ook 
characters to resort to for growth made tangible accomplish-
ments. Personalities may be studied in sundry ways. Some 
are studied on their birthdays because of the principles 
and contributions made. Others are studied as of a spe-
cific historical date, period or unit of study. 
Personalities are of value as they vitalize our 
-58-
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realizations of the principle that each enunciated, the 
purpose he rendered or is rendering humanity. 
The social study textbooks used in this study that 
were written since 1950 provide a larger number of personal-
ities, greater space allotments, more illustrations, and 
more numerous and varied teaching and study aids than those 
books that were written prior to that t~e. This study re-
veals the change in treatment of a birth-to-death record, 
but rather an emphasis on contributions that have been 
made in any period of the personality•s life. 
This study which used ten social study textbooks cov-
ering a period from 1945 to 1955 deals with two historical 
periods namely: Colonial-Revolutionary (1607-1801) and the 
Global (1914-1952). All t.extbooks written prior to 1950 
contained a full biography, from birth-to-death record·of 
at least one personality. Three of the textbooks published 
after 1950 did not contain any birth-to-death records. One 
of these was entitled Complete United States History which 
emphasized the early contributions of the personal~ties. 
Of the 672 personalities listed, 25 were studied in-
tensively, 14 of these 25 were in the Colonial-Revolution-
ary Period and 11 were in the Global period. These twenty-
five represent those personalities found in from eight to 
ten of the textbooks studied. 
George Washington leads his immediate follower, 
Fr~~n-D. Roosevelt, by 51 pages. He also leads by 64 
0 
6o 
illustrations as compared with F. D. Roosevelt's 27 for 
second place, and Benjamin Franklin's 22 for third place~ 
There are 33-1/3 percent more illustrations and 80 
percent more suggested teaching and study aids found in the 
textbooks printed after 1950 than in those printed before 
1950. 
As a result of these findings, the writer believes 
that fUrther study may profitably be done with personali-
ties. The writer suggests the following recommendations 
for further biographical study: 
1. A study of measuring instruments of historical 
personalities be made to determine a valid in-
strument that might be devised and recommended 
for use by social-studies teachers who advocate 
the biographical treatment. 
2. A follow of students who have been exposed to 
the biographical treatment at the end of two 
and four year periods, with emphasis on 
appreciation of character. 
3. Furtmr comparative research of students who 
have worked with personalities and those who 
have been taught without any special emphasis 
<:) on personalities. 
4• An evaluation on the authenticity of the radio 
and television historical personalities that 
are sa ~htly mentioned in the social studies 
0 
0 
textbooks, but highly characterized as out-
standing figures at the present time .• 
61 
0 
0 
BIBLIOGRAPHY 
~. Avent, Joe E.L The Excellent. Teacher, Joe E~ Avent, 
Knoxville, ~enn., 1931. 
2. Broodish, Hyman M., "The Teacher's Page," Social 
Studies, {April, 1956), pp. 149-153· 
3. Brown, Ralph A. and Marian R. Brown, "Biography in 
the Social Studi.es: Changing Concepts," Social 
Education (January, 1954) 18:1, P• 30. 
4. Brown, Ralph A. and Marian R. Brown, "Biography in 
the Social Studies: Values of tsiography, tt Social 
Education (February, 1954} 18:2, pp.67-70. 
5. Corey, Stephen M. , Action SSsearch ~Improve School 
Practices, Teachers College, Columbia University, 
New ork, 1953, PP• 61-70. 
6. Cornforth, Marie, Anal~sis og ~ Treatment 2+ ~ 
World War in Eleven unior Hifih School Textbooks, 
Unpublished Maste~'s rhesis, oston University, 
Boston, 1932. 
7. Crawford, Claude c., Studying the Major Subjects, 
University of Southern California, Los Angeles, 
1930. 
8. 
9. 
10~ 
111. 
12. 
Dayis, William Holmes, "Biography in Secondary Scht16lslli 
lhe Outlook, (December, 1922), 63:1003-4· 
Dewey'~ ·John"T Hwpa.n tlature and Conduct, Henry Holt &; 
Company, ~ew York, 1922. 
"!r 
Dicti?nary g! Ameri~;an 'istory, Vol. II, Charles 
Scr1bner's Sons, ew ork, 1940. 
, 
Dictionary ~ National·yBiography, Oxford University 
Press, London, 1930. 
Dillon, Alberta l~rie, The Correlation £i En§lish 
and Historr, Unpublished.Master's Thesis, oston 
Unive~sity, Boston, 1950. 
-62-
0 
\ 
13. Dwerer, Thomas, Character ~hrougg .Biogravhv, Unpub-
l~shed Master's Tfiesis, Boston Univers~ty, Boston, 
14. 
1938. 
Edwards, M. M., ~alysis_ of People.!B,Fifth Grade 
American .History_Textbooks~Y~~~p~~shed Master's 
Thesis, Boston University 1 aoston, 1947. 
63 
Edwards, .Tryon, et. al., .!h!! .. New .DictionaiY., of~Thoughts~ .. 
Standard Book Company, Wew York, 1954, PP• 49-50,55,257. 
15. 
16. Foster, M., "Biography and the Curriculum," Education, ( Octobar, 1945), 65:110-113. 
17. Garrison, Noble Lee, Imkrovement gf Teaching, The 
Dryden Press, New Yor , 1955. 
18. 
19. 
Gavian, Ruth Wood and William A. Hamm, The American 
Story, D.C.Heath and Company, Ebston, 1945o 
Gesell, Arnold, Youth, The Years .. from Wen ~ Sixteen, 
Harper and Brothers, New York, 1956. 
20. Hartman, Gertrude, Charles Ball, and Allen Nevins, 
America, Land £l.Freedom, D.C.Heath and Company, 
Boston, 1940:" 
21. Hartman, Gertrude, Charles Ball, and All~n Nevins, 
America, Lando~ Freedom, {Revised Edition), D.c. 
Heath and Company, Boston, 1955. 
22. Heaton, Kenneth Lewis, ~ Chara.Qter Emphasis 1!1 
Education .• University of Chicago Press, Chicago, 
~~35. ~ ~--. 
23. Hoke, Helen and Leo Larman, "Biography for Young 
People," The Publisher's Weekly,·~ {Ap;ril 19,1941), 
139:178. . 
24. •. Hollowell., Lillian, "Biography for Young People~ 11 
~Elementary English Review, (October, 1946J, 
23:262-6. 
25. 
26. 
Hook, Sidney, The Hero ~n Histoty,, ~he John Day 
Company, New York, 1943, p. 230. 
Hughes, R.O., ~Making of .6ur United. States, Allyn ahd 
Bacon Company, New York, 1946. 
27. Hullfiah, H. Gordon, "Funetional Learning,"1 Educational 
Research Bullet~n; (December ~,1943), 22:227. 
0 
0 
\ 
elij: 
28. Jennings, lYla.nson Van B., "Biographical !Jkterials," 
Social Education, ( October, 1955), 1~:6, p.275. 
29. Johnson, ~amuel, ,Teachin~History ~B ~~Elementary 
and Secondary School, cmillan Company, New York, 
1940, PP• 132-133. 
30. Mackey, lVlargaret, !21!!: Country's, Story, Ginn and 
Company, Boston, 1954. · 
31. ~gruder, Frank Abbot, National Governments and Inter-
- national Relations, Allyn and Bacon,Companr;-New 
York, 1950. 
32. Malone, Dumas, Biography ~ History-- The Interpreta-
tion of History, Princeton Ubiversity-Fress, New 
Jersey, 1943, pp. 147-148. 
33. Mudge,.E. Lee, "Making History Live," Education, (Aprl.l, 1944), 64:489 ... 
34. Muzzey, David s. and Horace Kidger, The United States, 
qinn and Company, Boston, 1953. ---
35. MYers, Clara L., Reading !n Biography, Macmillan 
Company, New York, 1931. 
36. Pingrey, JennieL., "A Teacher's Point ofView," 
Social Education, (March 1955), 19:15-16. 
37 .• Pressey, Sidney L. t· Psychology. and t~ New Education, (Revised Edition}, Harper and Brothers, New York, 
1944, pp. 422-423. 
38. Proctor, Ralph W. t "Lives of Great Men," Nations School, 
~January, 1942J, 29:49-50. 
39. Rivlin, Harry N., Teaching Adolescents !;B- Secondary 
Schools, Appleton Century Grofts, Inc.,.New York, 
1948. 
40. Saddler, Williams., Piloting Modern Youth, Frank 
Wagnall Company, New York, 1931. 
41. Schwarz, John, "The Use o:f Biography 'in "·Teaching the 
Social Studies," The Historical Aplroach to the 
Teaching of the SOCial. Studies, fi th YearQook, 1935. 
42. Spears, Harold, ~ Teacher and Curriculum Planning, 
Prentice Hall, Inc., New York, 1952, p. 4Q. 
6~ 
43. Stanley, Raymond W., ''A Community Approach To Political 
Geography," Journal of GeographY, L March, 1954}, 
53:112-117. 
44. Stienberg, D. Samuel, "Biography and History," Education,, ( April, 1944), 64:484-8. 
45. Stienberg, D. Samuel, "Charles A. Beard: The ~n and 
His Works, n Social Education,. ( March, 1955), 19!101-3. 
46. Tryon, Rolla, Charles Lingley, and Frances Moorehouse, · 
The American Nation Yesterday~ Today,_Ginn and 
Company, Boston, 1949. 
47. Tucker, Wilton, "On the Teaching of Geography and 
Histocy," Journal .2!:. Geography, ( Octobet:, 1955}, 
53:278-281. 
48. Watson, J. Weeford, "Geography in Relation to the 
Physical and Social Sciences," Journal.-2!: fle.ography, 
( November, 1953), 52:313-323. 
49. Wesley, Edgar B. and Mary A. Adams, Teach~ng Social 
Studies in Elementary Schools, .. ( Reyised Edition), 
D.C.Hea~and Company, Boston, 1952, p.219. 
50. Whalen, Frank, and Wilson Parkh~l~, Comflete VUnit·ed States 
History, Noble and Noble Publ~shers, nc., New York, 
1953. 
51. Wheeler, Eldon G. and D.F. Sholwater, Better Teaching 
and Better Learning in the Social Studies, Kansas 
State College, ~~nhattan-,-Kansas, ·1952. . 
52. Whitney, Frank B., The Changing ~igh School,, Exposition 
Press, New York, 1955, pp. 136-145. 
53. Williamsz Lloyd P., "We Can Learn From English Education," 
Educat~on, { February, 1955), 75:409-411. 
54. Wirt, c. Freemont, United States History, American Book 
Company, New York, 1952. 
